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Abstract. The purpose of the study was to analyze the development of educational
policy, which should contribute to significant social improvements and still remains a major
problem area in most democratic societies. The article focuses on educational institutions
and, in particular, their leaders, who must confront the challenges of education in the twenty-
first century. It is noted that educational institutions should be transformed into institutions
to promote internal change, stimulate social transformation and prepare students for active
participation in increasingly diverse, complex and dynamic communities. Attention is fo-
cused on educational managers and leaders who should be agents of change, civic leaders
and promoters of social development, playing the role of leaders, in particular within the
framework of the five-pillar spiral model and the achievement of the UN Sustainable Devel-
opment Goals. The article is devoted to the analysis of the phenomenon of leadership as a
new stage of leadership development of future education managers in the context of building
Society 5.0. The obtained results demonstrate the need for synergistic modeling of the con-
cept and programs for the development of leadership culture in future education managers,
with the inclusion in the «orbit» of this training of the goals of sustainable development,
achieving social justice, translating knowledge and innovation in society, strengthening the
foundations of the country's soft power on the basis of transformational leadership and deep
conscious personal motivation. The practical significance of the study lies in the possibility
of applying the conclusions and recommendations in the process of optimizing the university
training of future education managers.

Keywords: the guidance in education, education managers, leadership, sustainable
development

Changes in socio-economic condi- carrying out corrective and control and
tions in society have led to progressive evaluation activities, but leaders capable
changes in vocational education. One of of influencing social processes and pro-
the features of the current stage of devel- moting the harmonious development of
opment is the training of education man- society in all its manifestations, promoting
agers. In the context of expanding the the synergy of knowledge, culture, inno-
functions of educational systems, the fo- vation, and even soft power and security
cus of education on humanization and of the state.
professional and personal development of Unlimited and increasingly acceler-
the subjects of pedagogical systems, the ating technological growth, called in the
most in demand in higher education insti- 20th century the scientific and technolog-
tutions are not just highly qualified teach- ical revolution, has turned into permanent
ers. And not just specialists capable of re- technical transformations that are not
searching the educational process, plan- keeping pace with social and cultural
ning strategies and tactics for the devel- transformations of society and the spir-
opment of the pedagogical process and itual development of the individual. Under
individual routes of personal such conditions, itis no longer the individ-

and professional development of ual and society that determine the content

students, making independent decisions,

© Lyminoea |I.
HUMANITARIAN STUDIOS: PEDAGOGICS, PSYCHOLOGY, PHILOSOPHY Vol 15(2) 2024

189


mailto:azkurshfb@gmail.com

and direction of scientific and technologi-
cal development, but the logic of technical
development and technological rationality
that begin to dictate the goals, values, and
norms of social organization to society
and the individual. «Technology does not
just create a new reality, it draws people
into a new way of life, it dictates values
and goals to people. Technology in the
modern world shapes the way of life. The
relations when production was developing
under the influence of needs rising to an
ever higher level have been replaced by
relations when human needs are shaped
by a new environment of life — Technol-
ogy» [9].

The dehumanization of technology
is manifested in the actual devaluation of
humans, their personal qualities and cre-
ative potential. The very existence of a
person in the world depends on how suc-
cessfully they manage to adapt to the con-
ditions created by the modern technical
system. «Man is becoming a type of raw
material to be processed and can no
longer free himself from the power of the
technology he created. As a result, nature
and man are degraded (destroyed) be-
cause they become mere functional ele-
ments and material of a soulless ma-
chine» [9].

The dehumanization of technology
has a devastating effect on the conscious-
ness of the individual, destroying such
basic systems as spirituality, humanity,
humanism, and morality. These systems
that make a person human are being re-
placed by primitive consumerism, con-
sumerism, moral indifferentism, technical
formal rationality and calculation, and un-
limited egoism. Scientists call this a cul-
tural crisis or «identity crisis» [6].

The second factor that caused the
dehumanizing transformations and pro-
cesses of modern society was the global
problems generated by scientific and
technological development. The complex
of the most acute global problems that
emerged in the 20th century and became
extremely acute in the 21st century has

led to a global practical, historical crisis of
classical humanism. «The interconnected
global crises of our time, caused by the
one-sidedness of technogenic civilization,
have completed the defeat of the tradi-
tional classical humanism of the Renais-
sance and the Enlightenment.

According to the general nature of
the problematic processes, two groups of
global problems can be distinguished: 1)
problems-threats - negative processes
and phenomena that need to be changed
to prevent their negative consequences or
to prevent or minimize their possible po-
tential harm; 2) problems-necessities -
positive processes that need to be imple-
mented and stimulated to optimize the for-
mation and development of global hu-
manity [Hite, K., and Seitz, J. 2021. Global
issues: An introduction. Wiley-Blackwell].
Appropriate management of these prob-
lems requires progressive humanistic de-
velopment on the scale of each country,
which, in turn, implies the presence of an
advanced social stratum that carries out
educational activities or leadership.

The term «leadership» in English is
denoted by the word «guidance», and
guidance in education, in turn, is referred
to as «the guidance in education». The
concept of leadership in education was
first presented and substantiated, in par-
ticular, in the publications of T. Sergio-
vanni, M. Hanson, and S. Sarason, and
M. Fullan [4; 10; 11].

Sergiovanni (1996) tries to trace a
kind of systemic connection between
school and community, thus expanding
the purely educational role of the school,
going «beyond» the school to the external
environment. According to him, the edu-
cational «game» can be more like surfing
than baseball. Previous understanding
and experience are used to build intuition
and enhance professional judgment, and
one learns to «pave the way» by con-
stantly solving problems and making ad-
justments. Universal rules and their con-
sistent application and established
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«playing positions» are not as important
in communities [11].

In turn, Sarason (1998) argues that
talented school leaders can initiate im-
portant changes in their schools, but that
changes require a paradigm shift in the
power relations in the system, while M.
Fullan (1993) considers the role of the
«productive individual» in shaping and
testing the effectiveness of school and
other social institutions [3; 10].

It should be noted that these ideas
in the United States in the last 21 years
have essentially acquired the meaning of
so-called thought leadership, although
this concept has not yet found its applica-
tion in the field of education. The term was
widely used in the business world and
sounded like corporate jargon, but con-
ceptually, intellectual leadership is aimed
at the greater good. Closer to the concept
of leadership is the definition proposed by
Van Halderen and Kettler-Paddock: «The
introduction and popularization of ideas
that shift conventional wisdom, which in-
duce people to change their attitudes to-
ward market platforms or societal issues»
[15].

High expectations and consistency
are two fundamental elements of any ed-
ucational institution’s vision for excellence
in behavior. They are the foundation of
any attempt to create a culture. Leaders
and staff must embody ambition, aspira-
tion, and high expectations for every
member of the institution’s community.
Through their actions and words, they
demonstrate the belief that progress is not
only possible but expected.

Generally accepted features of the
most successful schools and universities
include the following [14]:

1. Committed, visible leaders with
ambitious goals, supported by a strong
leadership team. These are leaders at all
levels of the organization, including teach-
ers, who are leaders in the classroom and
in the team. Leaders with persistence, vi-
sion, and a commitment to improvement
who are present and visible in all areas of

the school community - in the lunch line,
on the playground, at the beginning and
end of the school day, and regularly in the
classroom. Effectively communicated, re-
alistic, detailed expectations that are
clearly understood by all members of the
institution. A dream described with clarity
and passion that is understood by all
members of the school/university commu-
nity (including a genuine understanding of
the reasoning and logic behind it). This
should include how strategies are to be
monitored and tracked, and what strate-
gies are needed. There needs to be an
appropriate level of commitment and de-
tail in the institution’s action plan.

2. High level of support between
management and staff. Commitment to
staff development with an expectation
that staff will reciprocate by doing their
best. Ongoing professional development
and performance management contribute
to the success of the collective skill base
of staff in this area. Conversely, all staff
are expected to be accountable for their
decisions, adherence to routines, and
demonstration of school/university val-
ues.

3. Attention to detail and thorough-
ness in the implementation of institutional
policies and strategies. In the most suc-
cessful schools and higher education in-
stitutions, nothing is left to chance, and
every aspect of school/university life is
carefully considered and aligned with the
values of the institution's behavioral pol-
icy. The policy itself is sufficiently detailed
and clear. It is constantly mentioned and
publicized in the life of the institution.
There is little chance that any member of
the school/university community can mis-
understand any element of the institu-
tion's behavioral strategy.

Today, many organizations in the
education sector need a very different
type of leader than in the recent past: A
«digital leader» who can build teams,
keep people connected and engaged,
and foster a culture of innovation, risk-tak-
ing and continuous improvement, and
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most importantly, promote progressive
and humanistic development within the
organization and in society at large.

The education manager controls
the processes of professional activity,
monitors their purposefulness and organ-
ization, which contributes to the achieve-
ment of the organization’s goals as a
whole. Such a manager must have pro-
fessional competence not only in the
managerial sense, but also possess
knowledge and skills related to leadership
and guidance.

According to Zhadko and Bidzil, «a
leader in the education system is a person
who has developed a philosophical way of
life as a spiritual and practical one. That
is, for him or her, the way of thinking is not
just intellectual entertainment that satis-
fies productive and interrogative interest
with the answers received, but also di-
rects his or her individual activity in the di-
rection determined by their content. Of
course, this is a supertask, a definition as
an ideal type (M. Weber). After all, a per-
son, including a prominent thinker, is not
born this way. As a result, the fact that, as
noted by J. P. Sartre and A. Camus, ex-
istence is ahead of essence is triggered.
That is, when you begin to cognize exist-
ence, you are already acting according to
the habits developed by each person in
connection with the social conditions of
life, which are not formed in accordance
with the requirements of the law as exist-
ence» [17].

Accordingly, a model of managerial
and pedagogical training is needed that
performs organizational, managerial, so-
cio-cultural, integrative, prognostic, de-
sign functions and ensures the continuity
and completeness of the managerial and
pedagogical training process through in-
tegrated and differentiated knowledge,
methods of professional and economic
activity and the sequence of gradually in-
creasingly complex educational tasks in
order to prepare not just a manager, but a
leader whose leadership extends beyond

the educational institution, who is a repre-
sentative of a meritocratic class that en-
sures the progressive, democratic and
humanistic development of society.
Literature review. Returning to
the philosophy of leadership in the sense
of the English word «guidance», it should
be noted first of all that education plays a
crucial social role due to its penetration
into all key spheres of life. It is the basis
of the most diverse labor activity of a mod-
ern person, his or her professionalization,
and thus is part of the functioning of the
political, economic, cultural and other
spheres of social life. As a result, the so-
cial burden of education is rapidly increas-
ing. Education performs numerous social
functions aimed, on the one hand, at the
formation of the individual and, on the
other hand, at the development of society.
Experts identify two essential func-
tions of education [2]. The first function -
hereditary or social reproductive - is man-
ifested in the fact that education repro-
duces the «social type», i.e. reproduces
and ensures the preservation of a partic-
ular society as a social whole in its quali-
tative originality and specific social iden-
tity. Education equips the new generation
with skills of socially organized life and
transmits social features of a particular
society to new carriers; reproduces the
social structure and system of factors of
social mobility of each particular society;
creates conditions for self-determination
and self-identification of a person; en-
sures immersion of a person in social re-
ality (socialization). The second function -
developing or adaptive and changing - is
manifested in the fact that education
forms the ability of a social subject to de-
velop and innovate. Thanks to this func-
tion, social and historical practice devel-
ops, and social progress takes place, tak-
ing into account previous experience.
This function appeals to the social sub-
ject, to its potential, which is «turned onx»
both at times of significant restructuring of
the entire social system and in difficult pe-
riods of an individual's life. Thus, in the
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first case, human potential acts as a driv-
ing force for the development of society,
and in the second case, it allows a person
to cope with a difficult life situation.

Thus, the dual and, in fact, contra-
dictory task of education is to prepare so-
ciety and individuals to reproduce the ex-
isting social reality (preservation) and to
renew it (development). Education, acting
as a «social elevator», serves to repro-
duce social reality in the form of replenish-
ing existing social groups, and even form-
ing new social types in accordance with
the challenges of objective reality [1].

Within the framework of these es-
sential functions of education, there are
specific functions that serve to realize its
potential as a factor of social mobility.
These functions of education are nothing
more than a reduction to its essential
functions. These include social selection,
testing, distribution, certification, elitist,
egalitarian, social differentiation functions
of education. The specific social functions
realized by education are reduced to the
social-status function, which ensures so-
cial mobility of a person. Its essence lies
in the influence of education on changing
the social position of a person, which
serves to consolidate, and also contrib-
utes to the increase or decrease of his or
her social status, career and professional
growth. Haydens, as an integral charac-
teristic of modern effective education,
plays a pivotal role here [2].

Tatiana Gurman writes that the
theory of vocational guidance adopted the
main provisions of pragmatic pedagogy
and defined the formation of «the ability to
adapt to life» as one of its tasks. Consid-
ering the school as a kind of model of so-
ciety, pragmatists were convinced that it
could help solve many social challenges.
«US educators explained the decisive in-
fluence of pragmatism on the school by
the fact that reality requires the education
of a business person who, no matter what
step of the social ladder he or she is on,
feels confident in the rhythm of the

«American way of life». Pragmatist edu-
cators viewed the teacher as the first
means by which the values held dear by
each social group and the goals it seeks
to achieve are disseminated and brought
to the consciousness and will of the indi-
vidual» [18, c. 108-113].

The creation of a system of voca-
tional guidance and professional selection
in the United States took place over many
decades. The beginning of its formation is
associated with the name of Professor F.
Parsons. In 1908, he organized the first
youth vocational guidance office in Bos-
ton, which provided assistance in deter-
mining the type of professional activity
based on the study of human capabilities.
Career guidance and vocational selection
were put on a scientific basis in the activ-
ities of this bureau. Later, similar bureaus
were opened in most European countries.
«Although F. Parsons was not the first
practitioner and theorist of vocational
guidance (before him, D. Davies and oth-
ers worked in this field), he is considered
the founder of the Haydens system, as he
was one of the first to apply the «man-
work» theory in practice and tried to iden-
tify the relationship between individual
personality traits and the characteristics
of the profession. «Haydens» is a psycho-
logical and pedagogical service in US
schools that helps prepare graduates for
independent living and career choice, and
to form an active and proactive personal-
ity» [18, c. 110].

®. F. Parsons believed that career
guidance should be managed by special-
ists who know all the latest methods of
studying children, and their leadership
should «become part of the public school
system in every society» [16]. The scien-
tist argued that for the correct choice of
profession, the determining factors ac-
cording to the «three-factor model» for-
mulated by him are:

1) a clear understanding of a per-
son’s own capabilities, abilities, interests;
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2) knowledge of the requirements,
advantages and difficulties of the profes-
sion, its prospects and conditions for suc-
cessful activity in the chosen field,;

3) an objective assessment of the
correlation between the two above factors
and a reasonable choice of profession.

And nowadays, the US schools
have a counseling psychological and ped-
agogical service called Haydens, which
closely supervises students in the pro-
cess of choosing a specialty. «Haydens
assists high school students in several ar-
eas: it helps them choose a curriculum,
decide on a future profession, and identify
personal characteristics for intensive de-
velopment. The scientific basis of the
Haydens career guidance system is prag-
matic pedagogy, i.e. «learning by doing».
The U.S. career guidance system is de-
centralized and has many organizational
schemes. A special department of the
U.S. Department of Education manages
the national Haydens program, while
state and district divisions of the ministry
manage the program. Each school district
develops its own Haydens programs.
Their task is to promote the fullest devel-
opment of the potential of each student.
For this purpose, special committees are
set up in schools, which include the prin-
cipal and deputy principal, a chief special-
ist of the service, a counsler, and several
experienced teachers who are respected
by children. The task of such a committee
is to study the problems of schoolchildren,
their interests, etc., and then develop a
program of activities for the service based
on the data obtained. A Kaunsler is a per-
son with a higher education degree in ed-
ucation who has additionally completed a
one- or two-year course in the field of Hei-
dens. According to the law of 1981, voca-
tional counseling for students continues
throughout their education [7].

The vocational counselor keeps a
separate file for each student, which, with
his or her consent, is transferred to the
employment service after graduation. The

vocational counselor also introduces stu-
dents to the world of professions and
ways to obtain them, helps them find in-
formation about the content of profes-
sions and their requirements, coordinates
the work of school teachers in career
guidance, and assists parents in develop-
ing their children's interests and aptitudes.
The Occupational Information Network
(OIN) also helps American students
choose a profession. It provides infor-
mation about various professions, such
as the content of activities, working condi-
tions, qualification requirements, means
of activity, requirements for professional
qualities, professional education, medical
contraindications, family occupations, and
a list of educational institutions. Future
applicants can use this database to ex-
plore the world of professions on their own
and compare their abilities and aptitudes
with the requirements of the professions
[13].

Recently, the term «profession»
has been increasingly replaced by the
word «career» in the United States. For
graduates of American schools, along
with the level of remuneration, interest in
work and the possibility of personal devel-
opment are important. In this regard,
schools have developed and are effec-
tively using the Academy X and School to
Work educational programs aimed at
adapting graduates to adulthood and
based on the Haydens principles [8].

Conclusions.

Education plays a very important
role in promoting the civilization of a na-
tion, which can contribute to the creation
of a high-quality, creative and productive
society. The role of educational leader-
ship managers has undergone many
changes in the era of globalization due to
the diverse needs and expectations of ed-
ucational stakeholders. This increases
the need for professional development of
educational leaders to fulfill their roles in
society, development and nation-building.
By fostering a culture of leadership in fu-
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ture educational managers, the Univer-
sity, with all its capabilities, can engage
with industry and government to be able
to produce new innovations and create
higher education-led development strate-
gies to respond to development chal-
lenges in various areas, including social
justice and sustainable development.
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KYNbTYPA NPOBIAHULITBA B KOHTEKCTI NMOBYAOBU CYCIMIJNIbCTBA 5.0
Ipuna LUYMINTOBA

AHomauisi. Memoro OocridxKeHHs1 cmae aHarsi3 po38umKy 0C8IMHbLOI NOSIIMUKU, Wo
Mae crpusmu cymmeesum coujiaslbHUM MOKpaWeHHsIM, | ece we 3anuwaemascsi OCHOBHO
rnpobnemHor cgheporo 8 binbuwocmi GeMoKpamuyHUX cycniibems. Y cmammi G0embcs rnpo
oceimHi 3aknadu ma, 30KpeMa, ix KepiBHUKI8, SIKi Maromb Mpomucmosmu 8UKIUKam oceimu
8 XXI cmonimmi. 3a3Ha4yeHO, Wo 0c8imHi 3aKnadu mMaromb Nepemeopumucs Ha iHemumyuir
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011 CrIPUSIHHA 8HYMPIWHIM 3MiHaM, CmuMyto8aHHs coyiarilbHUX rnepemeopeHs i rnoa2omo-
8KU cmydeHmig 00 akmueHoI ydacmi y ece binbw piBHOMaHIMHUX, CKI1aOHUX | QUHaMIYHUX
criinbHomax. 3ocepedXeHo ysazy Ha 0C8imHix MeHeOdxepax ma nidepax, ki Maromb 6ymu
azeHmamu 3MiH, 2poMadCcbKuMU JlidepamMu ma rpomMmoymepamu couiasibHo20 PO38UMKY, 8U-
KOHYIHYU pOsib rPpoe8IiOHUKI8, 30KpeMa 8 paMkax MoOesIi I’ImuKOMIOHEeHMHOI criparsii i docsi-
eHeHHs Linet Cmarnoao Poszsumky OOH. Cmammio npucesyeHo aHarnisy gheHomeHa rpo-
giOHUUMea siKk HO8020 emarly po3sumky nidepcmea mMalbymHix MeHedxxepie oceimu 8 yMo-
gax nobydosu Cycninbcmea 5.0. OmpumaHi pe3yrnbsmamu 0eMOHCmpytomb HeobXiOHiCmb
CUHepeemu4YHo20 MOOEsTII8aHHS KOHUENUii ma npozpam po38UMKY Kyrbmypu MposioHuUY-
mea y maubymHix MeHeOxepig ocaimu, 3 8KIMIOYEeHHsIM 00 «opbimux» uiei nidcomosku uineu
cmarozo po38umky, 00CS2HEHHSs coyiarnibHOI cripagediueocmi, mpaHciauiil 3HaHb ma iHHO-
gauiltl y cycninbcmei, 3MiUHEeHHSI OCHO8 M’SIKOI cusiu KpaiHu Ha OCHO8I mpaHcgopMayitiHo2o
nidepcmea ma enubokoi yceidomeHoi ocobucmoi momusgauii. [pakmuy4Ha 3Ha4yumicme 00-
CIIOXKeHHS roJigaae y MOX/IU80CMI 3aCcmocCy8aHHS 8UKIa0eHUX 8UCHOBKIE ma peKkoMeHOa-
uid y npoueci onmumisauyii 8y3iecbKoi nidecomoesku malibymHix meHedxxepie oceimu.

Knro4yoei crnoea: kepisHUUMBO 0c8imoto, MeHedxxepu oceimu, nidepcmeo, cmanuu
PO3BUMOK.
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